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	Synopsis

	This portfolio is not only a presentation of my current skills and qualifications as a teacher, but also an illustration of my abilities and interests in many areas – highlighting me as a person. In my teaching philosophy, I explain my personal motivations and views of teaching and the learning process in language and writing, as well as how I am committed to helping others to learn.  My curriculum vitae will highlight my experience as a teacher and tutor as well as my interest in ongoing training in these areas. In addition, I have provided sample documents to illustrate my teaching style. For example, I have included a sample lesson plan for teaching English-as-a-Second-Language (ESL) students. Finally, I have included reflections of my tutoring experiences and views on different teaching pedagogies.

This portfolio also shows I am passionate about teaching and am always trying to push myself to be the most effective teacher for all of my students. I feel my experience in teaching only solidifies my drive to teach, and I am motivated to pursue an active teaching career.


	Teaching Philosophy

	I believe providing someone with the opportunity to learn is an invaluable gift. Throughout my life, I have received many gifts from my role models, professors, and even friends, because they have taken the time to teach me practical knowledge, life skills, or sometimes even just useful advice, and these experiences have stuck with me, and shaped me as a person. As a teacher, I want to be able to offer others these same opportunities to become independent thinkers and strong individuals.

Teaching has always interested me. Since I was small, I have always wanted to help people understand the world around them. I enjoy being able to help someone realize a topic themselves, and consequently have always found myself in some kind of teaching role – be it as a tutor, a swimming instructor, or an editor for my peers. 

While I like teaching many subjects, writing and language have always been strong interests for me. Writing is the most important skill to learn in today’s literate society, and no matter how much writing an individual has completed, he or she can always take their writing up another level. There is always room to improve one’s writing. I enjoy this challenge when I teach. I feel I can always help someone improve when I am helping them learn how to write better. 

I shape my teaching style around my students’ learning abilities and interests. In one-on-one tutoring, I personalize my approach. For example, if my student is a tactile learner, I will often have him or her draw or act out the lesson. I encourage my students to create personal examples to the material to make it more meaningful. Not only is it easier to remember the information for a test, but it also helps students realize the purpose of learning the material in the first place. In larger classroom settings, I try to teach the lessons in a variety of styles, such as speaking, writing on the board, and encouraging class participation, to ensure that I am reaching all the students in the room rather than only the status quo. I rate my achievements not by the quantity of teaching I do, but on the amount my students have learned.


It is important for me to have a good relationship with my students. It’s key that they know what to expect from me as well as themselves. I encourage learning environments of reciprocal respect, accountability, and consideration. I want my students to know that I am listening to them and not only the other way around. Also, I want students to feel respected and find what they are learning approachable. I acknowledge my students as people and I make myself available outside of tutoring or class time. 

One of the strategies I use to teach my students is showing them the process of learning as well as the material. When I can, I will tell my students about my own experiences learning the same topics and how I had found them difficult. I then move on to show them what I did to overcome these difficulties; i.e., I show them the process of learning and how it leads to better understanding of their subjects. For example, when I am showing students who have trouble organizing their essays, I say: “I remember having trouble with this too, but it made sense after I started using an outline to lay-out my ideas.” 

By being open with my own obstacles in school, I hope to show my students that we are not different, and they will be in my position one day, looking back. I find it helps students and I relate – I become a former student who was once in the same place rather than only an authority figure. By showing that these obstacles can be overcome, I am helping students build confidence in themselves. I try to inspire people to learn via process rather than product, and discover the best learning strategies for themselves. By relating my own experiences, I help show how learning is exploratory and individual, but also possible for anyone who tries. I try to help take away the stress and frustration that often accompanies learning by revealing the process directly, thus making the learning experience more enjoyable.

I strongly believe that anyone has the capacity to learn, and that it is the teacher’s responsibility to enable their students to reach their full potential. I don’t shy away from uncomfortable situations, as sometimes the best learning happens there. There are countless barriers to learning: lack of understanding, emotional barriers, stress, disability, etc. A good teacher has a wealth of resources to work with each problem as they appear in a learning environment. Sometimes being a teacher isn’t about teaching, it’s about providing students with a listening ear as a professional or as a friend. My best teachers were those who would share a joke with me, or look at me as a real person with my own thoughts and feelings. As a teacher, I am not just a source of facts, I am a guide to help my students go through their lives.

Overall, teaching is about inspiring others. I want to enable people to understand the world around them on their own terms, feel that they are capable individuals, and look on to their futures with anticipation. I feel that my teachers throughout my life have been great sources of inspiration for me because they have shown me how much I can learn from life.  This is the kind of teacher I strive to be. 


	Curriculum Vitae

	Education

	
	Bachelor of Science – First-Class Honours in Neuroscience

Sept. 2003 – Apr. 2006 • Dalhousie University • Halifax, NS, Canada

	
	First-Year University Transfer

Sept. 2002 – Apr. 2003 • Selkirk College • Castlegar, BC, Canada

	
	High School Diploma

Sept. 1996 – Jun. 2002 • Salmo Secondary School • Salmo, BC, Canada

	Teaching experience

	
	ESL Teacher

Oct. 2007 – Oct. 2008 • Jackie’s Clinic • Gangnam-Gu, Seoul, Korea
Taught elementary students standard, level-based English as a Second Language classes, writing-specific classes, reading-specific classes and specialty courses; proctored weekly tests, and bi-annual SLEP tests; wrote thorough monthly student evaluations; taught winter and summer intensive specialty courses; provided students with thorough correction and revision of their written assignments. 

	
	Dalhousie Writing Centre Tutor

Sept. 2006 – Apr. 2007 • Dalhousie University • Halifax, NS, Canada
Tutored students in writing topics including essay structure and organization, grammar, proofreading, and revision. Also taught in English as Second Language (ESL) seminars, helping students with writing and speaking skills such as pronunciation.  

	
	Dalhousie Tutor 

Sept. 2006 – Apr. 2007 • Dalhousie University • Halifax, NS, Canada
Tutored students in subjects including Biology, Chemistry, English, and ESL.

	
	Tutorial Leader

Sept. 2005 – Apr. 2006 • Dalhousie University • Halifax, NS, Canada
Instructed a tutorial class for first-year Psychology. Held bi-weekly tutorials and labs, conducted exam review sessions, marked lab reports and PowerPoint presentations.

	
	Undergraduate Neuroscience Society Tutor

Sept. 2004 – Apr. 2006 • Dalhousie University • Halifax, NS, Canada
Tutored students in subjects including Biology, Chemistry, Psychology and Neuroscience as a member of UNS to raise money for charity.

	
	Undergraduate Neuroscience Society Brain Awareness Week Coordinator.

Sept. 2004 – Apr. 2005 • Dalhousie University • Halifax, NS, Canada
Organized and participated in presentations on basic neuroscience to upper-level biology classes in high schools throughout the Halifax Regional Municipality for the annual Brain Awareness Week.

	
	Swimming Instructor

Sept. 2003 – Apr. 2006 • Dalplex • Halifax, NS, Canada
Taught children and adults swimming skills and safety.

	
	Volunteer tutor 

Sept. 2003 – Apr. 2004 • Frontier College • Halifax, NS, Canada
Tutored a grade 10 student in math and English.

	
	Peer Tutor

Sept. 2002 – Apr. 2003 • Selkirk College • Castlegar, BC, Canada
Tutored students in subjects including college-preparation and university-level English, math, and psychology.

	Related experience

	
	Laurus Press Editor 

Oct. 2006 – present • Halifax, NS, Canada
Editor of eBook press. Tasks included substative and copy editing, layout design, and webpage design. (http://lauruspress.blogspot.com.)

	
	Freelance Editor

Aug. 2006 – present • Halifax, NS, Canada
Provided content editing, copy editing, and proofreading.

	
	Writing Resource Coordinator 

Jan. 2007 – Apr. 2007 • Dalhousie Writing Centre • Halifax, NS, Canada
Created subject-specific guides and writing resources for various disciplines for first-year writing. Included meeting with first-year instructors, creating sample texts and explanations, and interactive activities.

	
	Research Assistant – Dr. Dean Irvine

Sept. 2006 – Apr. 2007 • Dalhousie University • Halifax, NS, Canada
Conducted research and edited materials for The New Oxford Anthology of Canadian Literature in English. Tasks included copy-text creation, transcription, annotation, author headnote drafting, and website designing (html, CSS, TEI).

	
	Fathom Magazine Publisher

Sept. 2006 – Apr. 2007 • Dalhousie University • Halifax, NS, Canada
Acted as governing body to Fathom Magazine committee. Delegated tasks, organized submissions and emails, and created and maintained the FathomOnline website. (http://fathom.english.dal.ca) 

	
	Student Researcher – Dr. Steve Barnes

May 2005 – Apr. 2006 • Dalhousie University • Halifax, NS, Canada
Conducted research on a putative neurotransmitter using live-cell calcium imaging of retina.

	
	Student Researcher – Dr. Kazue Semba

May 2004 – Apr. 2005 • Dalhousie University • Halifax, NS, Canada
Conducted caffeine research using behavioural studies and immunohistochemistry.

	
	Science Week Chaperone

Aug. 2004 • Dalhousie University • Halifax, NS, Canada
Chaperoned high school students during Dalhousie’s Science and Engineering Week. Duties included escorting students to classes and providing evening activities.

	
	Children’s Games Coordinator

Jul. 2002 • Trois Pistoles Campground • Trois Pistoles, PQ, Canada
Organized games and activities twice-weekly for children staying at the campground.

	Professional Development 

	
	Korean: Level 1A

Sept. 2008 – Oct. 2008 • Seoul Korean Language Academy • Gangnam-gu, Seoul, Korea

	
	Practicum for Writing Tutors (ASSC 3110)

Sept. 2006 – Apr. 2007 • Dalhousie University • Halifax, NS, Canada

	
	Editing and Publishing Upper-Level Seminar (ASSC 4020)

Sept. 2006 – Apr. 2007 • Dalhousie University • Halifax, NS, Canada

	
	Introduction to Chinese: Mandarin (CHIN 1030)

Sept. 2006 – Apr. 2007 • Dalhousie University • Halifax, NS, Canada

	
	“How Can We Use Action Learning/Teaching Strategies to Enhance Student Learning in the Lecture Setting?” Workshop by Bruce Gilbert.

Mar. 1, 2006 • Dalhousie University • Halifax, NS, Canada

	
	PowerPoint Presentations Workshop

Jan. 2005 • Dalhousie University • Halifax, NS, Canada

	
	French Immersion

Jul. 2002 – Aug. 2002 • University of Western Ontario • Trois Pistoles, PQ, Canada

	Honours and Awards

	
	Dalhousie University In-Course Scholarship (2005-06)

	
	Dalhousie University Dean’s List (2003-06)

	
	Millennium Excellence National In-Course Award (2004)

	
	Selkirk College Certificate of Excellence in Biology, English, and Psychology (2003)

	
	Bronze Medallion for Top Graduating Student (2002) 

	Conferences and Publications 

	
	Paul, Alana R. and Lyn Bennett. "Why Write about Writing? Critical Reflection as Enabling Pedagogy." 11th Annual Dalhousie Conf. on University Teaching and Learning: Engaging Students as Thinkers and Writers in Every Discipline. Centre for Learning and Teaching. Kenneth Rowe Building, Dalhousie U, Halifax, Canada. 2-3 May 2007.

	
	Paul, Alana R. and Steve Barnes. "Are My Eyes Playing Tricks on Me?: Inhibitory Neurotransmitter Actions of β-Alanine in the Salamander Retina." Psychology In-House Conf. Dept. Psychology. Life Sciences Centre, Dalhousie U, Halifax, Canada. 4-5 May 2006.

	
	Paul, Alana R. and Steve Barnes. "GABA-Like Inhibitory Neurotransmitter Action of β-Alanine." Psychology and Neuroscience Honours Conf. Dept. Psychology. Life Sciences Centre, Dalhousie U., Halifax, Canada. 2 Apr. 2006.

	
	Paul, Alana R., Elizabeth Cumyn, Samuel Deurveilher and Kazue Semba. "Caffeine-Evoked Activation in the Basal Forebrain: The Quest for the Nameless Neurons." Psychology In-House Conf. Dept. Psychology. Life Sciences Centre, Dalhousie U, Halifax, Canada. 2-3 May 2005.

	Service

	University

	
	Golden Key International Honour Society (2004-06)

	
	Dalhousie Undergraduate Neuroscience Society (2003-06)

Brain Awareness Week Coordinator (2004-05)

Second-Year Representative (2003)

	
	Let’s Talk Science – St. Mary’s Elementary School Tutor (May 2004)

	
	World Views @ Noon – Selkirk College (Castlegar, BC, Canada; 2003)

	
	Selkirk College Student Association (Castlegar, BC, Canada; 2002-03)

Director of University Transfer in Arts

	Community

	
	Royal Canadian Sea Cadets - 81 Hampton Grey V.C. Corps (Nelson, BC, Canada; 2000-03)

	
	Growing Together II - Salmo Family and Community Conference (Salmo, BC, Canada; Apr. 6, 2002)

Set up displays, organized classrooms and assisted participants of the conference.

	
	Salmo Community Theatre (Salmo, BC, Canada; 2001-02)

	
	Canadian Cancer Society (Salmo, BC, Canada; Oct. 2001)

Planted daffodil bulbs in the community.

	
	Point of Interest Art Gallery (Salmo, BC, Canada; Jul. - Aug. 2001)

Volunteer Gallery Attendant

	
	Salmo Art’s Council (2001)

	Hobbies and Interests

	
	Photography 

	
	Languages (Korean, Chinese and French)

	
	Camping/Hiking 

	
	Travelling

	
	Painting 

	
	Sailing

	References

	
	Aaron Wadsworth

Visiting Professor of  Seoul National University of Technology • Seoul, Korea

(Jackie’s Clinic teacher trainer through 2008)

Tel: 02-970-7209

Cell: 011-1706-9686

wadsworthaaron@hotmail.com

	
	Harry Jung

Jackie’s Clinic Director • Seoul, Korea

Tel: 02-512-3557

Cell: 017-211-0566

harry@jackiesclinic.com


	Sample Documents

	University-Level ESL lesson Plan




	Sample Conclusion:


Marion will leave this encounter as a new person, more aware and more attentive to the reality behind what people pass as “truth” when considering homosexual issues.  The process the homosexual communities must take to gain equality in society is a staircase with many steps.  Showing Marion her unconscious prejudices is a step toward the end goal.  More radically prejudice individuals, like June, are further up the stairs in terms of reaching them, however, there will come a time when they will accept homosexuals as affiliates.  With his plays, Fierstein hopes to promote gay rights and legal privileges and convey the importance of attaining these objectives.  It is not just his hope, but the hope of all gay and lesbian rights activists to see homosexuality be considered an equal part of society.


	Handout: Better Writing Through Revision

	Summary: This handout was a resource for the Dalhousie Writing Centre to help students use revision to improve their writing. This is an adaptation from Toby Fulwiler’s article, “Provocative Revision.”
Better Writing Through Revision

Many university students, first year even graduate alike, assume that writing is essentially copying down what they’ve already been thinking – well, maybe with a little spell checking, editing a few awkward sentences, adding a transition or two and throwing in (get it, throwing in) a few supportive examples.

In addition, classes oftentimes emphasize essay writing as a product rather than a process. Thus, editing and revision are largely underappreciated, to the point where students sometimes present their first drafts as their final essays.

But according to Toby Fulwiler, “Revision is the primary way that both thinking and writing evolve, mature, and improve” (157). Thus, it is in revision that students learn the most about improving their writing. 

He goes on to point out that an essay idea or argument is often not fully appreciated until after the first draft. So the next and subsequent drafts go toward refining this idea and discovering the best way to present it in the paper.

Presented below are four ways which Fulwiler offers as modes of revision that, in addition to helping clarify an essay’s main point, can make for better and more interesting reading.

1. Limiting

The most essential revision technique, limiting, enables writers to pare down an essay topic to a manageable size and depth. 

A writer’s first instinct is to summarize rather than particularize. Often writers try to cover too much territory in a single essay, leading to over-generalized and unfocused arguments. It isn’t the general points, but the specific telling details that make an essay more interesting. Most people already know the same generalizations, so the goal is to use details about a topic where the readers find themselves learning something new. Ways of limiting include focusing the time, place, or action that the essay covers. 

The following is a helpful exercise for limiting an idea:

· Start with a topic

· Brainstorm for 5-10 minutes about topic 

· Choose best sentence from brainstorming

· Write again for 5-10 minutes only on that one sentence

· Choose best sentence from second brainstorming and form a thesis statement

2. Adding

Although in seeming opposition to limiting, adding also helps specify an essay topic. Adding means to insert new information to fill in holes in an argument. This could include library research, a local element, or dialogue and interviews. Adding is not just putting more “stuff” into an essay; it is creating more dimensions and details from which to examine the specific topic. 

3. Switching

Sometimes an essay’s voice is fixed, such as for a lab report where the text must be given in past tense. Other times, however, a writer might consider switching either the perspective, tense, or tone to heighten reader interest. For example, in a personal narrative, changing from first person to third person or from one person’s view to another; for a research essay, changing the tone from informative to persuasive. The main idea is to re-conceptualize the voice of the essay that presents the idea with maximum effectiveness.

Although harder to do effectively, having varied tone or perspective in an essay mixes things up and makes it more interesting. A single essay could contain a controversial, factual, or even argumentative voice.

4. Transforming/Arranging

The essay form itself is another potential place for revision. Transforming and to a lesser extent arrangement is where a writer recasts his or her essay form into an altogether different one. For example, taking a formal research paper and changing it into an expository narrative; changing a personal experience essay into an exchange of letters or a diary. Changing form does not need to so drastic: smaller arrangement changes, such as the order of evidence presentation, or the insertion of a unifying example throughout the essay, are also form considerations. The aim, like with switching, is to decide the form which would best present the essay and maximize reader interest.

Adapted from: Fulwiler, Toby. “Provacative Revision.” The St. Martin’s Sourcebook for Writing Tutors. Ed. Christina Murphy and Steve Sherwood. 2nd ed. New York: Bedford/St. Martin’s, 2003. 157-69.




	A Selection from “How to Write Lab Reports in Introduction to Psychology”

	Summary: First section from a guide for writing lab reports in introduction to psychology at Dalhousie University. This guide was designed as an online resource for the Dalhousie Writing Centre website (http://writingcentre.dal.ca/).
How to Write Lab Reports in Introduction to Psychology

Psychology is the study of mental process and behaviour, asking questions like why people feel, think, and act the way they do. As a very diverse field, psychology studies different areas ranging from biopsychology to cognitive psychology to clinical psychology. Some significant scholars in psychology include: Donald Hebb, Carl Jung, Kurt Goldstein, Sigmund Freud, and Karl Lashley. 

Purpose of Writing Lab Reports 

Lab reports are the essential form of communication in the psychological sciences; it is how fellow researchers are able to know what other labs have discovered. Writing is an integral form of communication in science, as such, good scientists are also good writers. Science doesn’t work in isolation. It works by the continuous examination and re-examination of scientific phenomenon and the discoveries of your scientific peers. Reports are published so their conclusions and methods can be tested and evaluated by the scientific community. Thus, it is integral that reports clearly display their research and include all necessary information. No matter how great the data, if the report is poorly-written, the information won’t reach your audience. 

Scientific lab reports have many names: studies, experiments, articles, journals, but they all follow the same basic layout of (Abstract), Introduction, Methods, Results, Discussion, References, (and Appendices). In science, and even within psychology, there are countless “styles” of writing reports. However, those are more subtle variations, such as different section titles or changes in formatting of citations and references. The fundamental idea remains the same: to show what you did and how, what it might mean, and how your research fits into the scientific community.

Report writing is not like essay writing, and it is sometimes confusing for a student new to science to be told the “introduction” section in a lab report is not the same as the introduction of an essay. Each section within the report actually has specific requirements, and for a good-quality report, it is important to carefully understand and follow these requirements. If you are having trouble with deciding what information goes into each section, have a read through the explanations below or go HERE for an activity of putting each sentence in its correct section.

The accompanied example lab report, “A Survey of Anxiety in Vampires and University Students,” was written by Alana Paul, in February 2007. The sample contains a hypothetical study of anxiety levels in vampires using an invented anxiety survey, GADS. (Note, because the results were not supported, it is not likely that this report could have been submitted for publication in a professional journal.) The report follows the current style guidelines used in Introduction to Psychology at Dalhousie. After reading a section’s guidelines, it is a good idea to look at the sample report and search for the specific formatting. 

General Formatting:

PSYO 1010 and 1011 use a simplified version of APA style. (For example, you are not required to create an abstract.) If you are interested in seeing more complete APA style notes, the Online Writing Lab at Purdue has a great overview: http://owl.english.purdue.edu/owl/resource/560/01/. 

The lab report is written in paragraph form, not point form. The document is double-spaced (except the title page and any tables or figures) with 1” or 2.5 cm margins. Use Times New Roman font size 12pt. Section headings are not separated from their content (i.e. it’s not at the bottom of one page when the paragraph starts on the next), and there are not extra spaces above or below headings or sub-headings.

Use numerals rather than words for dates, time, pages, figures, tables and standard units of measurement (for example g/mL, percentages). Spell out numbers between one and nine that do not appear in a series of larger numbers. Also, use precise scientific terminology (alpha-amalase), spell out the key terms that you will later abbreviate, and suggest rather than state directly that something could be something. For example, anxiety can be caused by stress rather than anxiety is caused by stress.

In general, all information in the lab report should be paraphrased. Factual information does not need to be quoted directly from a source. Instead, write it out in your own words, but still cite the source of the information. 

Tone: 

The report is written from the perspective of the experimenter. As such, even though you will often participate in the experiments, you should write as if you were the tutorial leader giving the experiment (i.e. use the third person singular or plural – he, she or they).

Science is often stereotyped as abusing the passive-voice, due to the informational focus of reports. A lab report should be information-rich and focus on facts rather than people. The most important aspect is the theory or data, not the person who holds the theory or who conducts the research. As a result, sentences may often be in the passive voice. 

For example: 

An anxiety survey was used to test both groups.

(Here the subject, an anxiety survey, receives the action of being used.)

However, in truth, you should use the active voice rather than the passive. For example, when speaking about a research paper, say: “According to Gunther and collegues…” or make the topic the subject of the sentence: “this study aims to examine…”

For example:


We tested both groups using an anxiety survey.


(Here, we is the subject of the sentence and is “testing both groups.”)

It is completely acceptable to say either “I” or “we” in a sentence when referring to you as the author, although “we” is more common. However, the use of “we” should be reserved for referring to your “experimental team.” Do not use “we” when you are referring to all people; instead, use “humanity,” “people,” or “individuals.”

Keep in mind that your audience is the scientific community. Their expectations are that you provide good, clear studies that are complete and properly researched. They are not typically concerned with extraneous details, so the sentences should be information-rich and direct, without extra words or phrases. A way to insure your report isn’t wordy is to check that each sentence contains a piece of relevant information rather than only something to connect ideas.

About information provided in lab presentations:

Most of the information presented in the labs comes from the Psychology textbook or WebCT. You should try to find the information you need in the textbook or WebCT first before you cite lab presentations or lectures. Ask your tutorial leader if you have any questions.

Citing your sources following the APA format: 

All information used in the introduction or any other section of the report that is from another source must be cited with an in-text citation and a full reference in the Reference section in APA format (See Reference section or HERE < http://owl.english.purdue.edu/owl/resource/560/05/> for full APA reference format).

In-text citations provide the last name of the author and the year the article/book was published, like this: (Author, Year). Citations go at the end of a sentence, inside the period:

Anxiety is a vague, diffuse and unpleasant feeling of fear and apprehension which can affect diffuse groups for numerous reasons (Santrock & Mitterer, 2006).

If you give the name of the author in the sentence, you only need to provide the year in parentheses:

According to Santrock & Mitterer, anxiety is a vague, diffuse and unpleasant feeling of fear and apprehension which can affect diffuse groups for numerous reasons (2006).

Citing multiple authors:

For two authors, always cite both names:


(Santrock & Mitterer, 2006)

For three to five authors, cite all authors the first time, but every subsequent time include only the first author plus et al.:


First time: (Gordon, Meyer, & Flanders, 2004)


Every other time: (Gorden et al., 2004)

For six or more authors, cite the first author plus et al.:


(Compas et al., 2006)

To cite multiple sources for one sentence, simple separate the citations with a semi-colon (;) within the parentheses:


(McKusick, 2005; Rufener, 1992)

Does your article not have an author? What do you put if you’re using a webpage? For a more detailed discussion of in-text citations, please go to: http://owl.english.purdue.edu/owl/resource/560/02/

On plagiarism: intellectual honesty

It is expected that each student prepare their own lab report individually. This can be a bit confusing because you do the labs in pairs, and while it is acceptable to talk to other students and ask questions about how to do the lab, the actual writing must be done on your own.

All sources in your report must be cited and referenced in-full in the Reference section. Avoid direct quotations and instead paraphrase the material you cite from other sources.

It is actually not difficult to pick out a lab that doesn’t seem like the individual wrote it themselves. The consequences of being caught plagiarising are serious, and can include being expelled from university entirely. Instead of working hard to cheat, it’s better to save your academic career and put the work into doing it right.

Writing Your Lab:

A few tips to starting your lab:

i. Begin with the methods and results sections

ii. Create an outline of your introduction, making sure your introduction has a clearly stated hypothesis

iii. Brainstorm on interpretations of the data for the discussion

iv. Draft the introduction and discussion in paragraph form

v. Prepare the reference section

vi. Proof read: check for clarity, flow, and grammatical and spelling errors.


	Reflective Journal Entries

	Reflection on Tutoring in the Dalhousie Writing Centre, November 7, 2006

	Today I worked with M, an English 1000 student. She was composing an essay that was looking at “An Occurrence at Owl Creek Bridge.” The main idea of the essay was to look at the significance of tones in three different sections of the story. 

She first told me that she was having difficulty understanding how to write an essay that did not just summarize the story. I explained how, in an essay, the focus is more on revealing an aspect of the story and the essay need only make logical sense within itself. I realized that she was also having difficulty seeing the text in the manner that her essay topic required. M had concluded that the changes in tone had been done to “make the story more interesting.” Thus for most of the lesson I was showing her how to take aspects of the text, compare them, and generate an opinion as to why these differences would be important on a more specific level than just interest. 

Remembering that doing was more helpful than talking, we worked together using specific examples to highlight how to interpret the text. As a helpful way to enable her to see this I asked, “If the aspect had been something else, what would be different?” For example, the point of view was different in each section of the story, so she decided that this was able to reveal different aspects of the story to the reader at different times, and had they been altered, the meaning would have changed.

We also briefly looked at sentence-level errors. I pointed out that she tended to use vague statements, that she was repeating herself, and she was using too many loaded words, such as “essence” and “reality.” She also had a similar problem as the student on Monday with generating overly general introductions, such as starting at the point of, “the point of a story is….” These problems may have arisen because she had not yet solidified what she was doing with her essay, and I believe once she accumulates the evidence for her body that these errors will diminish. I also think that there was a misunderstanding of the term “general” as both M and Monday’s student believed that one had to start “general” in an introduction, but not how specific something general can be. I explained with both students that a general statement existed as long as something was not exclusive to one circumstance. I am not convinced that it was completely clear by the time they left the center, generality is a difficult concept in my opinion, but I think they have a basis now to which to help identify when something is too general.


	Reflection on Tutoring in the Dalhousie Writing Centre, March 8, 2007

	More people to help today. Yay for crunch time! I worked first with M on her English 1000 paper comparing two poems. I’d seen M once before in the first semester, and I saw that her writing had improved a great deal since then. Her outline now had a logical flow, and her evidence and argument supported her thesis. 

Subsequently, we could have a bit more fun in the session and we worked more on some stylistic elements in her essay. Her sentences were organized more “informationally,” in that they were merely presenting facts, but I suggested that she try to sound more evocative by adding persuasion and examining clause order for the greatest emphasis of a sentence’s main point. I helped her with re-working and re-organizing her sentences to give the maximum emphasis. I also explained how, when writing, essays are hard to “hear,” but reading an essay often is mentally similar to hearing the text aloud. I suggested she read the text aloud to get a sense of its flow and to listen for points where the phrasing was more informational and could be jazzed up a bit.

We also talked about the essay’s conclusion, and how it is a summary of all the “mini-conclusions” that she made after each sub-topic. We also checked the clarity of her “mini-conclusions” and rephrased them in order to make direct statements that summarized each topic. Finally, I mentioned that she should use concrete words over vague, and made a few points about standard MLA style and in-text citations.

My second student was S, who was working on an English assignment for her Arthur class. Her main difficulty was not the assignments (an annotated bibliography and short essay), it was figuring out the MLA style for a number of particular citations, for example, citing online articles in a database that were previously published in hard copy. She was worried that the citations were wrong and was getting pretty frustrated. The problem had been that she had used only an abbreviated MLA style guide from a grammar book, which didn’t have enough examples for her with her strange citations. So I grabbed the full MLA Style Manual from the Reference section and together we worked out where in the book she was likely to find the reference sections she needed. She left with the style manual in tow, looking much relieved.

My final student was N, with an assignment from Science 1111. Right away I noticed that she was grumpy and angry at her assignment. At times it seemed like she was being particularly rude, but I didn’t believe it was directed toward me. I tried to ask outright if she was alright, but she said she was really frustrated with the assignment. She said she had originally been majoring in arts for her first year, but had switched over to science in her second year. She said she didn’t understand how to write in science. 

At first, I thought it would help to explain a little about the scientific voice and tone, and compare them to the standard argumentative tone, but she didn’t want that. She was stressed and said, “I really think that would be interesting, I do, but not right now, I just don’t have the time.”

Switching gears, we dove into her assignment, which was to create the Introduction for a hypothetical scientific study they had in a previous assignment created a proposal for. It took a bit of figuring out, but I realized the main problem was that she didn’t understand what an “introduction” really needed in a scientific study. Unlike an essay introduction, the Introduction section in a science report has very specific guidelines about what can be talked about, in what order, and what tense. I went into as much detail as I could, by using diagrams and lists, to help explain the form of an introduction. It was hard for her to understand how the Introduction was more of a background of previously published literature in the area of her study, and that she in fact would not discuss at all her own results and conclusions. I explained that that was for the Results and Discussion sections. I had recently finished a sample psychology lab for the upcoming first-year online writing help for the Writing Centre website, so I printed off the Introduction for her to read, pointing out things like the purpose, the background information, and the hypothesis. I think N found this example helpful, as after reading it, she calmed down quite a great deal. Next, we looked at the kind of information she had in her own Introduction, and saw how much of it was still very pertinent, but it just had to be reorganized to the correct order. We looked at the sections that she would have to fix, like the background information, and we made her final sentence to be a hypothesis rather than a conclusion sentence. At the end of the session, though she was still stressed, she didn’t seem angry and looked a little relieved at now knowing what she had to do. She apologized for her grumpiness and said that she “wasn’t normally like this.” 

I feel that N has probably been my most challenging session all year, from both her strong emotional discomfort as well as her complicated misunderstanding. I felt that it was important that I had been open about her frustration, rather than letting it stew silently between us. I felt that by addressing it I was pointing out that it was a problem in itself and hopefully during the session she had been trying to calm herself down. I found her problem a challenge and felt lucky that I’d had the specific knowledge to be able to directly target the misunderstanding she was having. I think that the specific ideas of science report writing should be taught to all tutors, even if as a gesture to a few resources, as it’s very easy to see the Introduction section and think it’s just a typical introduction. Tutors unaware of the distinction could confuse their tutees and lead them to draw incorrect conclusions.


	Online Discussion Post for Practicum for Writing Tutors, October 13, 2006: Direct directive learning experience  

	This post was in response to the article, “A Critique of Pure Tutoring.” Linda K. Shamoon and Deborah H. Burns. The St. Martin’s Sourcebook for Writing Tutors. Ed. Christina Murphy and Steve Sherwood. New York: Bedford/St. Martin’s, 2003. 174-190.

In Shamoon and Burn's article, I really identified with the concept of student learning via the directive method. 

In my third year, I did a 3000 project, a research project that involved doing research and writing a thesis on my results. My supervisor helped me write my thesis almost entirely in the directive method. It's not that I couldn't write, but simply that there are so many specific things to keep in mind for wording and phrasing that his editing actually was a lot easier to learn from than reading and discovering these conventions on my own.

When I received his corrected drafts, I could ask him why certain things had been changed, and his explanation would clarify how what I'd had before had been incomplete. It was a very helpful part of the process. Most of the changes were to help me specifically develop a "science" voice, much like how advanced writers in the article learned their discourse conventions from their supervisors. 

I would argue that despite the mass amounts of my paper that had been revised and re-written by my supervisor, I had learned a great deal about how to properly write a research thesis. Because next year, for my senior honours research project, I found the entire process both understandable and easy to push my skill further. Once I had the jargon down, I could use my writing to express myself and my ideas more clearly and correctly. And this wasn't simply because I'd already learned what my supervisor wanted; I'd changed supervisors and was doing a new project in a completely different field of neuroscience.

The directive method is my most effective method of learning. I learn best by example. This is probably just the kind of learner I am. But there are so many kinds of learners. I would think that understanding the kind of learner a student is and using an appropriate method of teaching catered to that learning type would probably benefit the student the most versus sticking to the method that the tutor is most comfortable with (or the method that is currently in fashion), as Shamoon and Burns also emphasize.

Looking back on the minimalist tutoring approach, I have a new interpretation of its usefulness. Though it is probably appropriate for some learners or situations, it is probably best for the beginning tutor to use this method. I feel that inexperienced tutors (i.e. us), the directive method is still too much like "taking over" and that only after a degree of tutoring skill is achieved could we use something like the directive method and have it truly beneficial to the student.


	Online Discussion Post for Practicum for Writing Tutors, November 3, 2006: Why Revising Workshops Work  

	This post was in response to the article “Revision Workshops.”  Michael H. Graner. The English Journal 76.3 (1987): 40-45. 

I was thinking how the idea that people can improve from helping others seemed to be such a revelation in Graner’s article. For me, however, this seemed logical, obvious even. I think that when it comes to appropriating writing skills, critical evaluation done using an example is as good as actually doing the work. It might even be better, because you don't have the background understanding of your own topic that sometimes hides the holes and inconsistencies in your argument.

I am reminded of how in high school, the way teachers taught us how to understand proper semicolon use was to get us to identify it in quirky sentences, not write sentences with it being used properly. I mean, eventually you have to write your own sentence with a semicolon, but the first step, the learning step, could be just an example.

Also, I feel like revising anonymous texts can be a great way for a professor to show examples of good writing. I found examples to be one of the most effective ways of learning to write. 

This article also shows how it is improving revising, not necessarily composing, that is the real key to improving essays. Moreover, it is integral to revising for a student to properly understand how to critically analyze work. I found that using the checklist, though it is exhaustive, was an excellent way to show how there are many aspects to consider when one critically evaluates writing - and of course this practice reflects back onto the student's own writing.

I also think that tutors, who are generally not writing essays on the same topics as their students, improve their writing by solidifying the writing process. They tell there students time and time again things to analyze in their texts, points to consider, areas of grammar to be aware of, ways of fixing problems and sources for more help, and these things are in the forefront of their minds when they write themselves and they are more likely to use these tools more than before. Therefore, tutors and their students will improve their writing by developing this ability to revise and critically evaluate writing. 
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